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FEEDBACK ON LEARNING POLICY 
 

Introduction 
 
At Central Park Primary School, we recognise and respect each of our pupils as an individual,  with individual 
needs, strengths and weaknesses. 

 
To achieve excellent teaching and learning practice, we feel that it is essential for work to be marked in such 
a way that it contributes to progress and learning at Central Park Primary School. 

 
Our assessment procedures aim to enable each pupil to achieve their potential by providing them with an 
understanding of what is being learned; guidance about progress that can be made and a celebration of 
achievements. We believe that a consistent, clearly outlined and specific marking policy will motivate, 
standardise and reassure both students and members of staff. Work that has been marked effectively will 
contribute to developing children’s understanding of their learning, enhance self-confidence and offer 
opportunities for peer and self-assessment. We believe assessment enables teachers to plan effective learning 
experiences for our pupils and should involve pupils in the setting and achievement of both short and long 
term goals. Emphasis is on pinpointing the learner’s strengths, is clear and constructive about any weaknesses 
and how they might be addressed and provides opportunities for learners to improve upon their work. 

 
“Marking has the potential to be the most powerful, manageable and useful ongoing diagnostic record of 
achievement.” 

(Clark S. Targeting and Assessment in the Primary School) 
 

Purpose of Marking 
 
The purposes of marking for assessment are: 

 
o To support the assessment process, helping the teacher to monitor progress and to decide what work 

to plan next for the child. 
o To celebrate progress and achievement 
o To encourage a dialogue between children and adults 
o To provide feedback and motivation to the pupil, and helps the pupil to identify what they must do 

next to improve performance 
o To provide information about the child’s progress for others, for example, other teachers and parents. 
o To uphold high standards of learning and expectations for presentation 
o To encourage pupils to continuously endeavour to make progress 

 
Types of Marking 

 
Marking takes many forms: 

 
o Paired peer marking. 
o Self marking during whole class/group discussion of work. 
o Teacher/TA marking of written work. 
o Teacher questioning during oral/plenary sessions. 
o Teacher observation of practical/investigative work. 
o Reading records. 
o Evaluation notes on the weekly plans, which include comments about pupil responses – whole class, 

groups, individuals. 
o Assessment evaluations are completed to ensure that all staff provide assessment to support planning 

– an example is given in Appendix 1. 
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General Guidance to our Feedback on Learning Policy 
 
Work should be marked against the learning objective using the agreed success criteria. Children should be 
informed about the Learning Outcome (LO) during the lesson in terms that they can understand and it should 
be written on the whiteboard. Ideally, the teacher must enable some discussion to establish the success criteria 
with the pupils. 

 
o Teachers should refer to a range of exemplary work, appropriate to the age of the children. The 

characteristics of the work should be discussed with the children. 
o The approach to marking will vary depending on the age of the child and the subject being marked. 

During the Early Years, feedback will be mainly verbal. Work in PE, music, art and drama throughout 
the school will usually involve verbal commentary. 

o When relevant, marking should take the child’s learning targets into account and provide an assessment 
of how far they have been achieved. 

o Written comments should indicate where the pupil has been successful and where the area for 
improvement is. 

o Marking should always take the needs of the individual child into account. For example, the marking 
of spelling mistakes will vary from one child to another and only those spellings that are relevant to 
the particular child’s needs should be marked with reference to the year group non negotiables. A 
maximum of 3 errors are to be shown in books. 

o Spoken errors should be corrected with sensitivity, taking into account the child’s individual level of 
development. 

o Written comments should set a good example of clear, legible handwriting and should reflect the 
school’s scheme of work for handwriting, as well as being grammatically correct. 

 
Shared Principles 

 
It is important that people involved in marking and feedback have shared principles and that marking and 
feedback is consistent. 

 
a) All adults working in the classroom give feedback in the same way, 
b) Positive praise and encouragement should be used wherever possible, 
c) Clear advice on how to improve work is given, 
d) Time is given for children to feedback and to improve their work, 
e) Self-evaluation and self-assessment should be developed wherever possible, 
f) Guidance should be given on how to improve some targeted work using ‘closing the gap’ comments. 

 
Monitoring and Evaluation: 

 
Marking will be monitored through: 

- Year group meetings 
- Scrutiny by SLT 
- During lesson observations 
- During learning walks by all staff 

These are some examples. Other forms of monitoring may take place 
 
Criteria against which marking will be evaluated is outlined in the monitoring form – See appendix 2 

 
Feedback: 
Recorded on lesson observation forms 
Personal feedback and targets given to teachers 
Whole school/year group/group/individual overview and work scrutiny given to teachers 
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Provided as part of lesson observation feedback 
Regular reports to be kept by the Headteacher for feedback to Governors and evidence to feed into the School 
Evaluation Form 

 
Frequency of marking 
Where marking is completed it should happen as soon as possible. This will support planning alterations 
(formative assessment) and provide information to the learner about their achievement and next steps, therefore 
directly supporting their development 

 

Early Years Foundation Stage (EYFS) 
 
In the EYFS, each pupil has a conference with their key-worker to discuss their achievement, likes, dislikes 
and 'next steps'. In the Nursery they happen each term and in the Reception every half term. In these 
conferences the pupils' interests help to inform the planning for the following term/half-term. On a more 
frequent basis, pupils discuss their achievements, including those recorded in their ‘WOW’ books (record of 
achievements) with their key-workers. Parents and other practitioners are also encouraged to contribute to this 
record of achievement. When 'next steps' are achieved they are dated. 

 
Complex Needs Pupils 

 
Each child with complex needs has a literacy book, a numeracy book and a 'topic' book. 1:1 TAs use this like 
a 'WOW' book, including the annotated plans. The evidence of progress includes photos, written observations 
and samples of work if appropriate. Teachers need only acknowledge the work for the week either with a 
question or comment which could be read by the 1:1 adult to the child. 

 
Homework 

 
See Appendix 6 

 
Written Feedback (Appendix 3 and 4) 

 
Effective marking gives good feedback about how well (strengths and weaknesses) pupils did against specific 
learning objectives and/or success criteria and some ideas on how to improve. We aim to develop a coherent 
approach to marking that is easily understood by teachers, pupils and parents. 

 
a) Numerical grading is not to be used when marking class work and homework on a day-to-day basis 

but may be shared at the point when tracking or end of key stage levels are recorded. 
b) Teachers are to provide more detailed written comments on selected pieces of work whose success 

criteria have been clearly identified beforehand by the teacher and/or by the pupils. 
c) Increasing the use of planned peer and self assessment (both individual and whole class) will ensure 

that pupils have a clear understanding of the marking policy. When this is completed accurately and 
with understanding by the learner it will require the teacher to mark less in order to achieve more. Peer 
and self assessment needs to be taught to children as an integral part to the lesson – it will then provide 
depth of understanding to a particular skill whilst effectively improving the mindset for lifelong 
learning Peer and self assessment is expected to take place in all subject areas. 

d) English will be marked at least 2 times per week (teachers will make sound judgements about the 
appropriate point to mark more regularly, to accelerate learning, for example, the writing phase of an 
English learning journey, building up to a final piece of writing) This marking will use the ‘star’, 
‘window’ and ‘arrow’ system. Whereby the star represents a success, the window an area for 
improvement/next step and the arrow, how to achieve the next step. This marking will be alongside 
the LO and SC only, however, in Year 1, there will be a focus on the basic skills in this marking. 
(Following feedback from staff 2016) 
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e) Handwriting - To support the School Improvement Plan and ‘deepen’ understanding of the national 
standards, all work that is marked by the class teacher must also provide feedback on handwriting. This 
will be completed using a coding system. See the colour coding below that will be displayed In the 
class room. Teachers will be expected to display this in the classroom to clearly indicate to children the 
standard they are expected to reach. (See appendix 7) Teachers will also use supportive comments to 
support learning behaviours to continue to enhance enthusiasm from all learners. (See appendix 8) 

 
Blue pen marks ‘Good try’ Green 
pen marks ‘Very Good’ Red pen 
marks ‘Excellent job’ Purple pen 
marks ‘Bravo’ 

 
 
f) Maths will be marked every day (apart from Monday Mental Arithmetic, see bullet point ‘i’) This marking will use 

the ‘OA’, ‘OPA’ and ‘ONAY’ Whereby the OA represents ‘objective achieved’, OPA represents ‘objective partly 
achieved’ and ONAY explains to children it has not been achieved yet – Objective not achieved yet. These coding 
systems are displayed in rooms alongside the ‘learning pit’ to support a ‘growth mindset’ approach to learning, from 
all staff and children. Staff will occasionally provide supportive written comments, as suggested from the growth 
mindset work, to avoid this coding system becoming ego focused- supporting the school ethos to always want to 
improve, regardless of attainment level. (See appendix 8) All calculations must be marked by the teacher – at least 5 
to inform the teacher how well the learner has met the objective. These will be marked with a tick or a dot to show 
errors. Following this marking teachers will provide an opportunity for ‘follow up’ ‘consolidation’ OR ‘discussion’ 
by indicating an activity reference in books. For example – Activity 1, 2 , 3. It is important to note that the names for 
activities will constantly change and that the same children would not be expected to be in the same groups regularly. 
All effort is made in the school for labels of attainment to be removed so that all children know their success and how 
to improve - personalised learning. (see Appendix 8 for more information) 

g) Guided Reading lesson marking: Written marking for the ‘follow up’ activity to be completed using the 
‘OA’, ‘OPA’ and ‘ONAY’ by the support staff. Staff will occasionally provide supportive written 
comments, as suggested from the growth mindset work, to avoid this coding system becoming ego 
focused- supporting the school ethos to always want to improve regardless of attainment level. 

h) Handwriting lesson marking: VF and modelling of letter formation throughout the lesson 
i) Monday sessions for Maths and English are not expected to be marked. English sessions are led through 

spoken language and no written work is expected in books – marking will take place in the form of verbal 
feedback (see below). Maths will be marked throughout the lesson using VF and assessment throughout 
the lesson will drive challenge, support learners and teacher will immediately intervene, as they use this 
information in the lesson. 

j) Assessment for the non-core subjects will not take place after every session. The approach is different 
for each subject to meet the needs of each particular subject, and also provides communication between 
specialist staff and class teacher for assessment purposes. Verbal feedback will be used throughout the 
lesson and teachers will make evaluations of learning (see Appendix 1) where applicable to ensure that 
assessment consistently leads planning. 

k) Science/Religious Education and Topic: To be marked 2 times per unit of work (half term) using ‘OA’, 
‘OPA’ and ‘ONAY’  as above, followed by a question that encourages deep learning, thinking about 
thinking using 

higher order thinking. (HOT) Each piece of detailed marking to receive a code for the handwriting to 
show a focus in this area and instil high expectations and consistency, and, a star, window and arrow 
for the SPAG focus of the week. 

l) Physical Education: To be marked by the specialist coaches and kept alongside planning documents 
in the Sport Leaders room. The additional PE session to be marked by the class teacher through VF 
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as seen below in a latter bullet point. 
m) Music: Assessment to be completed by the specialist teacher 
n) French: Assessment to be completed by the specialist teacher in school and follow the star, window 

arrow approach alongside the handwriting coding 
o) Marked work must be promptly returned and pupils encouraged reflecting on and / or improving 

marked work – Dedicated FIXIT time will support response to marking or to complete the ‘follow  up’ 
activity that has been set 

-pupils should show their response to marking in their books following a next step with 
a green pen 
-pupils should be encouraged to edit and improve their own work in this dedicated time 
-books and learning walks will evidence that children are responding to ‘next learning 
steps’ comments from their class teacher or that children are actively engaged with a 
suitable activity 

 
Comment marking need to be structured by the following methods to support the ‘arrow’ stage of assessing 
work: 

 
i. Reminder prompt – How do you think…..? 

ii. Scaffolded prompt – An order or direction e.g. Describe …… 
An unfinished sentence….. 
What do you think……..? 

iii. An example prompt – Give two examples. 
 
See Appendix 3 for examples of ‘In Depth’ marking 

 
Verbal Feedback 

As in written feedback, verbal feedback needs to be linked to the success criteria as identified. 

All teachers must ensure that:- 
a) They provide regular verbal feedback which can be direct to one pupil or indirect in so far as   pupils 

listen to the feedback of others. 
b) Verbal feedback takes place routinely and is constructive, supportive and informative. 
c) When completing VF there must be clear evidence of star, window and arrow language being used. 

The evidence of this will be shown throughout the work, with worked examples in place. This will 
create a learning conversation that is structured consistently across the school supporting children to 
accurately understand how to improve their work. 
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INVOLVING PUPILS IN FEEDBACK ON LEARNING 
 
Self and Peer Assessment 
Self assessment promotes independent learning and helps pupils take more responsibility for their progress. 
Self and peer assessment should be a natural component of day to day activities. 

 
a) Pupils can assess the work of their peers using pupil-speak level descriptors/success criteria. They must 

be encouraged to give positive and constructive feedback – this will need to be modelled by the teacher. 
b) Pupils will be able to use their assessment information to set targets for themselves to enable them to 

move forward in their learning. 
c) Self or Peer assessment does not always need to be written in books but the initials SA of PA need to 

written alongside the piece of work so there is evidence that it has taken place during every lesson. 
d) The success and improvement approach using the ‘star’, ‘window’ and arrow system. Whereby the 

star represents a success, the window an area for improvement / next step and the arrow how to achieve 
the next step. 

e) In the EYFS, pupils are encouraged to discuss the work; their likes and dislikes, reasons for this and 
pointing out progress. 

 
All lessons in all subjects should have SA or PA planned for. These sessions should be a taught part 
of the lesson and not a procedural point part way through a lesson, or at the end. In English and 
Maths there should be at least 2 pieces of work PA, per week, to support the learning conversations 
between peers. The decision about whether to PA, SA or TA is not to be made in the lesson (although 
at times will be necessary) Planning in place will determine the right strategy to suit the learning 
task, carefully considering how best to ‘deepen’ the learning. 

 

A good set of questions to support self and peer assessment could include the following. These could  
be displayed in the classroom. 

 
o What did you do well? 
o What do you need to do better? 
o What did you find difficult/where did you get stuck? 
o What helped you out of the difficulty? Was it something a friend said or did? Something the teacher 

did? Something to do with equipment? Something you did yourself? 
o Where do you need more help? 
o What pleased you most? 
o Have you learnt anything new? Or what have you learnt today that is new? 
o How would you change this activity for another group/class? 
o Do you have any questions? 

 
A clear set of questions to further embed the principles of a Growth Mindset for all children. 

 
This policy explains the minimum expectations for marking from teaching staff. This policy works alongside 
other policies, in particular the: Teaching and Learning Policy. Teachers should also refer to Teaching 
Standards recognising that we have to ensure that suitable strategies are in place for all learners to ensure 
progress, therefore there will be times when more feedback on learning is fundamental to ensure learning 
development. 

 

The policy will next be reviewed Autumn 17. 
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To be completed by teacher and support staff. There must be a learning wall in place for science to show 
learning over the unit. Every lesson must have evidence in place for lesson – this may include photo, SA or PA, 
questions or other forms of work to show learning in lesson.  

LESSON OBJECTIVE: ________________________________ DATE: ______________ 

Lesson 
summary  

 

 

 

 

 

Scientific 
Enquiry 
Skills:  

(names of 
children) 

Need further 
support  

Can be challenged  

 

 

 

 

 

 

 

 

Consistent 
English/Maths  
errors: 

 

 

 

 

 

Next 
steps/Action 
for planning  

 

 

 

 

 

 

 
  

SCIENCE Feedback on Learning – Assessment driving planning 

to maximise learning!   

APPENDIX 1 



9  

 
 

 

 

 

To be completed by teacher and support staff. There must be a learning wall in place for topic to show learning 
over the unit. Every lesson must have evidence in place for lesson – this may include photo, SA or PA, questions 
or other forms of work to show learning in lesson.  

 

Lesson 
summary  

 

 

 

 

 

Scientific 
Enquiry 
Skills:  

(names of 
children) 

Need further 
support  

Can be challenged  

 

 

 

 

 

 

 

 

Consistent 
English/Maths  
errors: 

 

 

 

 

 

Next 
steps/Action 
for planning  

 

 

 

 

 

 

 
 
 

TOPIC Feedback on Learning – Assessment driving planning to 

maximise learning!   
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Questions to lead the monitoring of 
marking  

Evidence 
seen  

Comments  

Are learning outcomes/titles clearly evident? These 
may be written or organised by teaching staff?  

  

Is the work dated?    
Are targets clear in books? Have they been 
updated?  

  

Is there evidence that the children are referring to 
their targets?  

  

Is maths and english being marked daily using star, 
window and arrow accurately?  

  

What evidence is there that marking has had an 
impact? 
-pupil completes additional questions 
-corrections made  
-child response to prompt  

  

Are a maths and english errors being identified and 
corrected?  DO they show reference to the year 
group NN? Maximum of 3 

  

Are the errors in spelling being corrected and used 
as a teaching point in the classroom? 

  

Does the work in the book show a range of learning 
opportunities?  

  

Is there sufficient evidence of challenge?    
Are More Able and Talented children planned for?    
When comparing books from different ability 
pupils, is there evidence of appropriate 
differentiation?  

  

Is there evidence of too many worksheets?   
What is the quality of the handwriting/number 
formation? Is the handwriting policy being applied? 

  

Is there evidence of the adults modelling the 
handwriting policy? 

  

Is there unfinished work? Date?   
Are there any errors in marking from the teaching 
staff? 

  

Are there any days that have insufficient quantity – 
use this as a discussion point with mentor. 

  

Have assessment proformas been completed by all 
staff to provide a combined evaluation of learning 
in a lesson?  

  

When used, are sheets trimmed and presented 
neatly to continue to set high examples to children 
of presentation.  

  

Are there any missing days in books without any 
reference to work? 

  

Teacher: Class:  Monitored by: 
Date:   

  

Marking Monitoring and 
Evaluation  
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APPENDIX 3. 
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APPENDIX 4 
 
Marking Written Work 
 

o Use a pen that is sympathetic and contrasting to the pupils’ writing. 
o Depending on their level of development, children should be encouraged to self-correct misspellings by using a 

dictionary or word book and to write correct spelling underneath the work. 
o If you require a child to proof-read their work, tell them what to look for. Encourage the practice of children 

asking others to proof-read their work (they should use a pencil or pen of contrasting colour, but not red). 
o Assuming that the corrected work is a first draft, other errors could be corrected when the child is writing up    a 

final version. 
 
Comments should relate to the learning objective, using the success criteria as an agreed set of criteria to measure the 
success of learning against. In Year 1 marking using the star, window, and arrow may refer to the basic skills more 
regularly to support the development and provide clear feedback in this area. 
 
Comments may also relate to the pupil’s learning target; to spelling, grammar and punctuation; to handwriting and 
presentation; to relevance to the task set; to content, story line, organisation of ideas, clarity, use of vocabulary, structure, 
fluency, appropriateness of genre, originality, characterisation; to use of reference materials, word banks, dictionaries; 
the success of plans, drafts and revisions. 
 
Marking Mathematical Work 
 

o Use a pen that is sympathetic and contrasting to the pupils’ work. 
o Be sensitive to the child’s ability and understanding. Do not mark a whole piece of work wrong – discuss it 

with the child. 
o Mark correct with a tick. Mark wrong with either a cross or, if you are prepared to allow the child to correct 

original work, with a dot (which can then either be converted into a tick or a cross).  If you are unsure, e.g.  the 
child has added instead of subtracted, mark with a ?. Pupils are not allowed to use a rubber in 
number/calculations work. 

o Unless the original is being corrected, the correct answer should be written at the side of the incorrect answer, 
or the whole calculation should be written out again at the end of the work. 

 
Comments should relate to the learning objective, using the success criteria as an agreed set of criteria to measure the 
success of learning against. 
 
Comments may also relate to presentation and layout; appropriateness of chosen method of recording and presenting 
work; recognition of patterns; ability to hypothesise; the degree of understanding of the concept and how well the child is 
able to apply this understanding to other mathematical situations; level of ability to find own ways of solving problems; 
the level of accuracy; knowledge of basic facts, e.g. number bonds, tables; ability to select and use mathematical 
resources; use of mathematical language and symbols; degree of self-checking. 
 
Marking Science Work 
 
Many of the suggestions for writing may be applied to Science work. In addition, comments may be made about the 
child’s ability to hypothesise; ability to design appropriate investigation; use of empirical evidence; understanding of 
concepts; the ability to apply conceptual understanding to other situations; ability to select and use scientific  resources; 
use of scientific language; appropriateness of chosen method of recording and presenting information; application of 
appropriate mathematical knowledge; understanding and application of fair testing. 
 
Other Areas 
 
The marking of work in other areas should draw on the advice given above. All marking should be relevant to the 
learning outcome for each subject, using the agreed success criteria as the platform for pupil teacher dialogue. 
 
In History may relate to the child’s chronological understanding, to their use of historical evidence in order to make 
deductions and observations, and to their understanding of the reasons why people in the past behaved or lived as   they 
did. 
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In Technology, comments may relate to the appropriateness of the design for the purpose, the level of ability 
to evaluate and improve, how well skills and knowledge from other areas of the curriculum are applied, the 
making  skills. 
 
In Geography, comments may relate to the child’s use of geographical terms, ability to describe and follow 
directions, map skills (using and designing), ability to locate and use appropriate resources, ability to collect, 
record  and   interpret evidence, and their knowledge and degree of awareness of the wider world. 
 
The following is a suggested guide to the progression of effective marking and feedback from Early Years 
Foundation Stage to Year 6. Each stage builds upon each other so the subsequent years are in addition to the 
previous years. 
 
Early Years Foundation Stage 

o Verbal feedback – this must be given high priority throughout Early Years Foundation Stage. 
o Talk through success criteria. This can be carried out with individual children’s work when 

appropriate. 
o Next steps are ticked and dated when met. 
o ‘WOW’ books constantly available for parents and pupils to look at and contribute to. 

 
Year 1 and 2 

o Verbal feedback continues to be very important. 
o Having success criteria shared and available for children to follow (where appropriate children 

should be generating the success criteria with the teacher) 
o Look at examples of work together and children to correct them. 
o Use of whiteboards in pairs to look at success criteria, write something and check against 

success criteria. 
o Children to be encouraged to generate success criteria and then verbalise. 
o List of success criteria could be in books and teacher to tick if achieved. 
o Children’s work to be highlighted to show evidence of where success criteria, has been achieved 

– stars within the work to clearly mark the success and windows to show the next step for  
improvement in learning 

o Children begin to use star and window (arrow to be completed by the adult) to identify success 
and how they can improve their own work 

o Children to begin to respond to marking in Year 1, and, in Year 2 consistently respond to 
marking 

 
In Year 1 and 2 the school are using the ‘Maths No Problem’ approach for Maths lessons. In discussion 
with teachers we have amended the school policy to work in support of the teaching approach whilst 
maintaining consistency with our own policies for learning and teaching. See below: 
 
Throughout the lesson to have more language of star in text for learning completed well and learning that 
needs to be developed to be indicated with a window – There should be clear teacher involvement in work 
modelling examples next to a window. There should be at least 10 children with VF in their book throughout 
a maths session in year 1 and 2 
 
Children to be able to put a star and a window where they feel confident that the answer was correct and a 
window where they are unsure (showing that they are not confident and need more support) To follow this 
there could be a discussion from the teacher could be about – xxx tell me what your partner said about your 
work.. etc.. OR xxxx tell me what you put and why you feel you didn’t feel confident. Xxxxx why have you 
put a star there – why are you so confident that you did that right? What helped you to ensure that you are 
right in that question? This process would also lend itself to peer assessment. This could happen at the end of 
the guided section and the independent work of the ‘Maths No Problem’. 
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End of the lesson – children to have a plenary (‘Maths no problem’ does not have one in their lesson 
structure) and children to evaluate themselves next to a ‘blob tree’ picture – a good discussion point for 
learning behaviours and learning confidence reflection with work to explain where they think their learning 
progress was in the lesson – Children to then align themselves against the display of OA, OPA, ONAY and 
explain why in relation to the ’learning pit’. Teacher to then remind children about the learning behaviours 
that they can use to support them in their next learning. 
 

Year 3 and 4 
 

o Generic success criteria – can be child led / teacher scribed 
o Teacher led genre specific success criteria. 
o Verbal instant feedback. 
o Children begin to text mark (in pencil) – evidence linked to success criteria using star and 

windows. Teacher led/modelled. 
o Children to act on marking. 
o Marking acknowledges success criteria. 
o Teacher feedback – verbal, written, highlight – where possible teacher highlighting with child 

prior  to work completion. (mid lesson) 
o Self and peer verbal and written feedback against success criteria. 
o Most children able to quality mark using specific criteria and identify a personal target. 

 
Year 5 and 6 
 

o Generic and specific success criteria generated by pupils/teachers. 
o Beginning to quality mark in pairs their own and each others work, agreeing and marking 

identified improvements. 
o Children can generate their success criteria – leading to independently self marking. 
o Children should also start showing stages of how to improve the work – reflection on suitable 

strategies to meet the next step in learning. 
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APPENDIX 5 
PUPIL 

EVALUATION 
 

As part of our teaching and learning approach we pride ourselves on child led learning, therefore 
it is important that we engage children in the evaluation of each lesson, not only for their 
achievement, but, also, for their enjoyment. We understand that motivation for learning is directly 
linked with success and achievement, however we recognise that children should be part of the 
planning process to create enjoyable and ‘fun’ learning opportunities. It is important that feedback 
is seen as a two way process, therefore we encourage children to evaluate lessons for their 
enjoyment, providing feedback to their teachers about their learning experiences. It is then expected 
that teachers use this information to reflect and adapt lessons accordingly. 

 
The following procedure was agreed on: 

 
• Children will rate their enjoyment of the activity with a face. Teachers may ask 
older/more able children to write a sentence about their assessment. 

 
 

 = I really enjoyed the activity. 

 = I liked the activity. 

 = The activity was okay. 

 = I didn’t like the activity. 

• Pupils no longer are required to write the LO at the beginning of their work, however 
there must be a title to each piece of work. Each piece of work must dated. 
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APPENDIX 6 

 
Homework Information for parents:  
Over the last few years there has been a range of opinion about the value of homework. At Central Park we believe 
that homework, that is organised with care and consideration, will support children in their learning.  
What is homework for pupils at Central Park Primary School?  
-A way to consolidate learning  
-To provide learning to support a next lesson in school  
-To provide learning opportunities for children at home 
-A great discussion point for children to explain their learning and demonstrate their new skills 
Homework is not… 
Something for parents to complete 
Giving children pages and pages of work to complete  
How can you help?  
Ask children about their homework – show interest an enthusiasm to their learning  
Ensure that you know the organisation for homework in your child’s class – each class is different  
Help them to organise their time to complete their homework  
Set up an area that is comfortable for them to complete their homework  
Celebrate their work 
How will teachers provide feedback about homework?  
This has been long debated and this year we are introducing a new whole school system so that there is consistency 
across the school:  
Children’s work will be marked using a traffic light system, based on -  effort and presentation, and, the level a child 
met the learning objective. All marking will be recorded so that we ensure that all children are completing homework to 
the highest possible standard.  
If you would like more homework for your child there are many places to go – the local library have a large variety of 

different resources; 
retail shops provide 
resources at very 
reasonable prices now, 
and, the internet has 
incredible learning 
activities and advice 
available (links for 
websites can be found 
on our school website).  
 
 
 
 

 EFFORT AND 
QUALITY 

OBJECTIVE 
ACHIEVEMENT 

 

RED When comparing to the individual 
ability of a child, this work was 
given enough time and energy  

Unsatisfactory  

AMBER When comparing to the individual 
ability of a child, this work could 
have been completed with more 
time and produced to a higher 
standard  

Satisfactory  

GREEN When comparing to the individual 
ability of a child, this work was 
completed with time and effort to 
produce a high quality piece of 
work. Well done! 

Good  

 
 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCOSw8qL4y8cCFce0FAod-rUJ_w&url=http://www.metronews.fr/culture/relire-roald-dahl-c-est-une-question-d-hygiene/mlkA!jXsFMCEVY3wYA/&ei=qmngVeSzOcfpUvrrpvgP&psig=AFQjCNFiR5jhRkt-GAJXbQs0LiJWSLnhoA&ust=1440856871260265


19  

 
APPENDIX 7 

 
 
 
 
 
 
 
 
Supporting the work of Growth Mindset through our Feedback on Learning. 
 
I can see that you have given 100% 
 
You have solved a problem today 
 
You have achieved a goal today  
 
You have used Growth Mindset thinking today 
 
You have shown you stick to your learning when things get tough  
 
You have challenged yourself today  
 
You have thought about your learning in a creative way  
 
You have solved a problem today  
 
You gave your brain a workout today  
 
You helped someone else with their learning today  
 
You have shown that you do not give up. 
  
You have shown you made a mistake but that you learnt from it  
 
You have shown a great improvement today  
 
You have shown that you were in the learning pit today and that you are now learning from  
mistakes  
You were shown that you were stuck and that you  
have learnt from this  
 
If you keep practising at this you will get better  
 
You have shown you can fix your work  
 
 

 
  

Marking comments to support 
learning behaviours.  
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To support the handwriting focus in the school we all need to have 
feedback on how well we are achieving. We all need feedback to 
improve our learning!  
Your teacher will be looking at your presentation and handwriting 
in all of your work that they mark. Your teacher will be looking 

for ‘Perfect Peter’ presentation and all the joins and style that you have been learning in your 
handwriting lesson.  
 
Have a look for the coloured marks in your book to know how well you are doing   

What happens if you always get purple? Feedback will go to parents, You will feel 
GREAT and you may receive the handwriting prize for the term – a set of pens to 
help you write even better! But you still have lots to learn! 
 
What happens if you do not get purple all the time? This means you need to improve 
to reach the expectations we set for the year group – your teacher will ask you to 

practice more, provide more lessons, and, help you by including your parents. You may be asked 
to stay in at break times or lunchtimes – your teacher knows what you can do! Always try your 
best!  
 

Will I always just get a coloured mark? NO! Sometimes your 
teacher will write some supportive comments in your books to 
continue to build ‘Growth Mindset’ attitude.  
 
What is a pen licence?  

 You will receive a pen to write with in all your work from Year 3 
upwards. Your teacher will monitor your handwriting and when you 
are ready you will receive a pen.  
DO I use a pen all the time when I have my licence?  
Not all the time! We do not use a pen in our maths books or to draw 
diagrams.  

 
 
  

FEEDBACK ON LEARNING – 
HANDWRITING 

APPENDIX 8. 
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You will find the abbreviations below in your books to help you understand 
your progress in learning. 

OA Objective achieved but I need to find out what 
is my next step in learning… 

OPA  Objective partly achieved. 

ONAY  Objective not achieved yet! 

Your teacher will use this system to 
mark your work in maths, Science, 
Topic and R.E. lessons. You will 
always find a next step in learning 
– EVERYONE always has a next step! Your 
teacher or partner may give you a further 
question to support your thinking and learning, 
or, you may be given an activity, which will 
support exactly what you need to do to move 

your own learning forward.  
WE call this personalised learning.  

 

Did I reach the learning 
outcome in the lesson?  
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